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CHAPTER I 
DESCRIPTION OF THE STUDY 
At the beginning of this century an eighth grade education was 
satisfactory to remove one from the uneducated category. As uneducated 
came to be associated with unemployable, the high school graduate gain-
ed importance. "Now with the threat and 1,>romise of automation, the 
college degree is gaining the significance once accorded the high school 
diploma (4:2). 11 
It has been pointed out by the Regents of Higher Education of 
Oklahoma that perhaps no previous generation of students in America has 
been studied so intensively as the group now attending the nation's 
colleges and universities. The demand for additional information need-
ed, which may be used for planning, far exceeds the available supply. 
The envisioned sizable increase in enrollment in the nation's colleges 
and universities may place burdens on alre?dy overcrowded campus and 
instructional programs. 
Coffelt and Hobbs (11:1) have quoted Dr. J. R. McConnell as saying 
"presumably, there is a college which would be a productive place for 
one student, but not for another." They (11) theorize that the ultimate 
goal of research relating to college students is to discover ways to 
place the right student in the right institutional environment, 
One of the distinguishing characteristics of American higher edu-
cation is its diversity. A variety of different kinds of institutions 
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have developed since the founding of Harvard in 1636. The most recent 
is the junior college. 
The new institution was christened "junior" because in its early 
years it bore unmistakable evidence of relationship to the colleges and 
universities. More recently advocators have been using the term 
"community college." It has become an institution which offers the 
first two years of college education but has added vocational curricula 
and an adult education program. 
Many educators and state planners of the educational system have 
voiced their opinion that the junior college is the solution to relieve 
the universities of some of the pressure of the first two years so that 
the universities can concentrate their programs on upper-division and 
graduate programs. I t has been estimated that by 1970 at least 50 per 
cent of all beginning students will start their college years in two-
year institutions. 
With this in mind and because the academic achievement of majors in 
the home economics program in the junior colleges of Oklahoma had not 
been investigated, this writer, as a home economist on the faculty of 
a junior college, felt the need for an evaluative study. 
Statement of the Problem 
One of the purposes of junior or community colleges is to offer a 
basic curriculum which contains the typical freshman and sophomore 
courses for students who wish to complete four years of college work 
either in general education or in professional or pre-professional 
t raining. I n s ome fields of study, s tudents often have had dif ficulty 
when transferring to a four-year college or university in maintaining 
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their freshman-sophomore academic achievements, while others have not. 
From the findings of this study, it is hoped it will be possible to 
determine the effectiveness of home economics majors who transfer from 
a junior or community college to an upper division school of home eco-
nomics of a four-year university. Secondly, the study is an attempt 
to find out if home economics transfer students from junior colleges 
compare favorably or unfavorably in continuing their work during the 
junior and senior years with the students who have had four full years 
training in home economics in the same four-year institution. 
Purposes of the Study 
It is hoped that through this study answers to the following ques-
tions would be answered> in part, if not completely: 
1. Does the transfer student's academic achievement remain about 
the same at the university as maintained at the junior college? 
2. What per cent of the transfer and native students withdraw 
from college during the fifth, the sixth, the seventh, and the eighth 
semesters? 
3. What are the major reasons given for withdrawal or transfer-
out by home economics students? 
4. How does the quality of academic achievement of a transferee 
compare at the time of entrance of fifth semester work at Oklahoma 
State University with that of the native students? Then again at grad-
uation? 
5, Does it take a greater number of college credit hours for the 
transfer students to reach graduation than it does for the native 
students? 
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6. What per cent of the transfer students actually graduate and 
how does this compare with the native students following the academic 
achievements reached at the AA level? 
7. What professional field of home economics do junior college 
transfer students most often choose? 
Answers to the above questions should wholly or in part answer the 
following: How can the curricula of the junior colleges be articulated 
with the university curriculum to overcome the inadequacies if any do 
exist? 
Definition of Terms 
The following terminology is used throughout this study: 
State Junior College A state junior college is a state sup-
ported college consisting of the freshman and sophomore college years. 
University -- A Land-Grant University will be referred to as the 
university in this study, one participating in the benefits of grants 
of land made in accordance with the Morrill Act approved July 2, 1862, 
and supplementary legislation--in this study, Oklahoma State University. 
Transfer Student A student who has transferred his enrollment 
from a junior college to a university will be referred to in this study 
as such. 
Native Student -- A native student is a junior or senior student 
in the university who has spent his freshman and sophomore years at the 
same university: a term used for purposes of comparison in studies of 
the success of former junior college students (transfer students) en-
rolled in the upper division of the university. 
Intra-college Transfer Student -- An intra-college transfer student 
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is the student making the change from a home economics major to another 
college within the university and referred to as a transfer out. 
Withdrawal A withdrawal is the student who attends college but 
withdraws prior to the completion of the term or academic year but does 
not return to continue his college education the following year--home 
economics majors. 
Grade Point Average -- Grade point average is calculated on a four 
point scale, with "A" yielding four points, "B" three points, "C" two 
points, and "D" one point. This will be referred to as GPA. 
Curriculum -- Curriculum is a general over-all plan of the content 
or specific materials of instruction that the college should offer the 
student by way of qualifying him for graduation or entrance into a pro-
fessional or vocational field. 
Curriculum, Articulated Curriculum, articulated is a continuous 
curriculum in which there is a close relationship between the junior 
college and the university curriculum in order to prevent needless rep-
itition and bring about coordination. 
Evaluation -- Evaluation is method and fact finding which involve 
careful description of aspects to be evaluated, statement of purposes, 
form of reference, and criteria for the evaluation and degree or terms 
that are to be employed in recording judgments. 
AA Equivalent -- The completion of the first two years of work in 
any given curriculum amounting to approximately 60 hours of college 
credit. 
Hypotheses 
The major hypotheses used to give direction to this study were: 
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1. The cumulative grade point average at the end of lower divi-
sion work of those students who transfer from junior colleges will be 
higher than for ~ho§e students who complete their first two years at 
the degree granting institution. 
2. The academic achievement' of home economics students trans-
ferring from junior college will decline during their first semester 
after transfer, below their cumulative average earned during two years 
in junior college. 
3. The academic achievement of the junior college student in home 
economics will improve in successive semesters following the first 
semester after transfer. 
4. Junior college home economics students often will not perform 
academically as well as the native student the first semester in the 
upper division, but the differential between the two groups decreases 
in successive semesters. 
5. Junior college transfer home economics majors often require 
a longer time to complete their programs for their baccalaureate 
degree. 
6. The per cent of junior college transfer home economics majors 
who withdraw tends to be higher than the native students. 
7. The major reason for withdrawal among home economics majors 
is to get married and the incidence will be higher among the natives. 
8. Junior college transfers tend to select home economics educa-
tion as their professional major more often than any other field. 
Basic Assumptions 
The following assumptions were made in planning this study: 
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1. A good home economics program is an asset and can be beneficial 
to the institution and to the student in at least two ways: (1) Many 
students have not decided on a major field of study in their freshman 
and sophomore years and if they come into contact with a good program 
they might choose this area as a major. (2) Even those students who 
do not major in home economics are affected by the quality of the over-
all program. The attitude of many students toward home economics will 
be formulated on the basis of what exists in the junior college which 
they attend. Thus it is important to try to determine the attitude 
toward home economics so that steps may be taken to improve the program, 
if necessary. 
2. Junior colleges will continue to expand in the future both in 
number and in breadth of program offered (28). 
3. The six state-supported junior colleges of Oklahoma have al-
ready become established within the educational structure of the state. 
As the junior college system grows the function and scope of each 
academic area should grow. Home economics would not be an exception. 
4, Students going to junior college are probably different from 
those attending four-year institutions as freshmen, in their socio-
economic characteristics, intellectual disposition, occupational inter-
ests, and abilities to do college work (33:4). 
5. Junior college grading standards may (and perhaps should) be 
different f rom those of many four-year colleges because of differences 
in the students whom they serve and in the objectives they are expected 
to achieve (33:4). 
6. The junior college should not be a duplication of the lower 
di~ision of the state university or any other four-year institution. 
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Instead, each junior college should create the best possible program 
to prepare transfer students for upper division work in a multiplicity 
of four-year institutions, and to give those students who do not trans-
fer a general education experience of high quality (33:5). 
7. The size, growth, and quality of the home economics program 
is not only important to the junior college system but also to the 
institutions to which the junior college student transfers. 
8. The quality of program a student receives in the junior col-
lege is an influential f actor in his success or failure when he trans-
fers to the four-year college or university. 
9. The guidance in and type of curriculum a student receives 
during his first two years of college training in one of the determin-
ing factors of the quality of work he will do in upper divisional work. 
Limitations of Study and Procedure 
In order to determine how the level of achievement of the junior 
transfers in home economics compares with the achievement of the four 
year university student, a comparison of the level of achievement of 
the two groups will be made with the students who entered as freshmen 
at Oklahoma State University. Oklahoma State University has been 
selected as the university not only because of the success of its grad-
uates but also for the fact that a large percentage of the home econo- · 
ics students who graduate and earn the AA degree from the junior 
colleges in Oklahoma transfer to Oklahoma State Pniversity and complete 
the requirements for the baccalaureate. 
Therefore, a comparison seemed advisable to be made of the Oklahoma 
State University students' first two years of work in home economics 
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with the junior and senior years. The justification for the comparison 
of the Oklahoma State University grade point average with junior year 
is based upon the assumption that junior college transfers had a 
troubled transition period upon the initial transfer. 
Records from the academic folders of home economics majors with 
two years of college or university training upon entering the upper 
division of the Division of Home Economics at Oklahoma State University 
were studied. Grade sheets compiled by the registrar and distributed 
to the administrative office of each division were used. 
The sample consisted of four groups: Group 1--Home Economics 
Majors with two full years of background training at Oklahoma State 
University in the Division of Home Economics; Group 11--Home Economics 
Majors who transfer to Oklahoma State University from Northeastern 
Oklahoma Agricultural and Mechanical College with two years training 
in home economics at that institution; Group 111--Home Economics Majors 
who transfer to Oklahoma State University from all two-year state sup-
ported institutions. Schools included were Cameron State Agricultural 
College, Connors State Agricultural College, Eastern Oklahoma Agri-
cultural and Mechanical College, Murray State Agricultural College, 
Northeastern Oklahoma Agricultural and Mechanical College, and Northern 
Junior College; and Group IV--Home Economics Majors who transfer to 
Oklahoma State University from two year state supported institutions 
exclusive of Northeastern Oklahoma A & M College. 
Five academic years were considered: 1960-1961; 1961-1962; 1962-
1963; 1963-1964; 1964-1965. The study included carrying the students 
entering the fall of 1964 through to graduation in May, 1966. 
Study has entailed use of the records on file at the Division of 
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Horne Economics at Oklahoma State University. Grade point averages have 
been categorized for each group and checked for each succeeding semes-
ter. The professional major of each student was recorded as well as 
the number of hours and the accumulative grade point average at entrance 
of the upper division level. Cumulative grade point averages were re-
corded after each semester or term until graduation, or withdrawal, or 
intra-college transfer. 
Group I or the native group used for comparison, was selected by 
numbering all home economics and hotel and restaurant administration 
majors listed in the Faculty Advisory Lists who had 55 to 67 hours of 
lower division work of each fall of the years. An equivalent number 
corresponding to the number of junior college transfers was selected 
for each year . The university students were selected by using a ran-
dom sample table. 
A record was kept as to the date of graduation, number of hours 
and grade point average, withdrawal or intra-college transfer recorded 
with the number of hours, cumulative grade point average, and the 
reason for withdrawal or transfer as given at the time of termination. 
The same data were collected on the transfer students who entered 
each fall of the five consecutive years as full-time students with 
junior or upper division standing--55 to 67 hours. 
After the data were collected, the results were averaged and tab-
ulated for the purpose of making comparisons of the academic achieve-
ments of the groups involved. The data were interpreted in terms of 
achievement on the basis of grade point averages. 
Conclusions were drawn from the results of the study and implica-




The purposes of the study, hypotheses, assumptions, procedures 
and other information relevant to the development of the problem have 
been outlined in this chapter. In Chapter II, information relating to 
education, home economics in education, the growth and development of 
the junior college with some of its problems, and related studies are 
reviewed. Chapter III sets forth the treatment of data. Chapter IV 
is the summary, conclusions, and recommendations of the study. 
CHAPTER II 
REVIEW OF LITERATURE 
Education in General 
Education, in a changing world of conflict, should provide for the 
individual the opportunity to develop to the maximum capacity of his 
potentialities as a member of society. Within a democratic society few 
would challenge the belief that the democratic way of learning is the 
best way. While there may be disagreement as to the way education is 
achieved, most educators put the growth and development of the individ-
ual first, Intellectual development of the individual should not or 
does not take place apart from personal, social, or physical growth, 
Eoucation must be constantly enriched; it must not be static. 
In the United States the citizens are promised freedom--an oppor-
tunity to realize their dreams. The problem of the modern American is 
the problem of dealing intelligently with what he does not understand. 
Education then needs to devise means whereby comprehension is possible 
for the ordinary mind (31). No longer is mere collection and accumu-
lation of knowledge and the development of skills considered adequate. 
The scientific revolution has caused an explosion of knowledge. Drastic 
change has been noted in the relationship between science and economic 
creativity and between science and society as a whole. Discoveries of 
the next two decades will revolutionize man's concepts of nature. 
There will be a possibility of the ability to create a world according 
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to man's own choosing. His developing technology has steadily served 
to extend and amplify his range of perception and power. With a more 
complex world, educators' responsibilities and opportunities are much 
greater. The need is to expand and accelerate the process of creative 
evolution: a need to insure that this process serves and gives further 
meaning to the modern concept as the focus on human values. 
Higher Education 
Institutions of higher learning have the responsibility to give 
high quality training to an increasing number of people and to serve 
as a major base for further expansion and exploitation of knowledge. 
Every bright student should not be made into a scientist. In the 
healthy workings of the democratic process, a wider understanding of 
the dynamics of science, philosophy, economics, problems in social and 
political fields--in fact in all areas of knowledge--is imperative. 
Higher education must see that the generalist has a firm grasp of his 
liberal-humanitarian heritage. He must comprehend the value of freedom 
and truth and be sensitive to significance in philosophy, art, music, 
and literature. He should be intelligently flexible and receptive to 
new knowledge and new patterns of living. He must be able to differ-
entiate between intrinsic and superficial values: to understand and 
act upon the knowledge that the value of creative evolution lies not 
in mere acquisition of material wealth and leisure, but in the capacity 
of these things to help him achieve more meaningful fulfillment. He 
must be responsible and contribute his full share, intelligently, to 
democratic processes. To equip a student with these good qualities is 
a tremendous task (48). 
14 
Home Economics in Higher Edu'.:Cation 
With these objectives of education in general in mind, what is 
home economics and how does it fit into the pattern of education? Home 
Making Education has been defined by Dr. Millie Pearson, July, 1964, 
during a Philosophy of Home Economics Education Course, as 
••••• that area of knowledge which helps youths and adults 
to understand the relationships, behaviors, activities 
and material things which determine·and maintain satis-
factory personal, home, and family living. 
It is imperative that home economists have a knowledge of the individ-
ual, his basic needs, and a sincere desire to help that person develop 
to his maximum potential. They must be the first to recognize change 
to help the individual meet demands to benefit families. By any stand-
ard, the home economist must work with the individual to build confi-
dence in himself. 
I 
What is the role home economics is playing in higher education? 
Home economics is concerned with the problem of organizing and managing 
human material resources so as to deal more effectively with changes as 
a result of modern technology and, socio-economic conditions at local, 
national and international level as related to home and family life. 
In the university setting, home economics is determined by the extent 
of· the curriculum, research programs,. and services designed to fit 
realities (1). Recently the objectives and philosophy have been re-
defined. This is as it should be because of the earlier statement 
that education must not be static. The curriculum should help the 
student to change behaviors, acquire the necessary knowledge, develop 
understandings~ and acquire ability in. critical thinking,·creativ-
ity, attitudes, interests, appreciations, skills and habits (45). 
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Resources of money, staff, and physical facilities set limitations 
on the quality of the program offered (49). The writer strongly feels 
that the quality of the staff is by far the most significant factor. 
The instructor who incorporates creative writing and speaking, group 
planning and evaluation, and new advanced teaching techniques is as 
interested in the process of learning as in the subject matter learned. 
The staff must be willing to discard the obsolete, unimp~rtant, and 
eliminate proliferation, duplication, and over application. It must 
find ways of integrating, relating, and applying principles and con-
cepts to problems which confront families. An evaluation of the cur-
riculum should reflect balance and inter-relationship between general-
liberal education and purely professional-technical specialization. It 
would be well if more emphasis could be given for promoting independent 
study and research at the undergraduate level for those students of 
high academic ability (1). 
The Junior College and its Role in Higher Education 
The last twenty-five years have witnessed an unparalleled educa-
tional movement in history. The concept that higher education should 
be free or inexpensive to the masses has been advanced (4:v). Vast 
numbers of students seeking higher education have stimulated universi-
ties and four-year colleges to raise their standards of aQmission, 
increase tuition charges, eliminate large percentages ofr~ntering 
classes and a resistance to include work not traditionally college 
level (4:vi). 
A relatively new institution, the junior or community college has 
assumed part of the responsibility of educating the resultant heavy 
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enrollment for the first two years of higher education. "The two-year 
college is receiving increasing recognition as the most significant 
development in American education in the past half-century (4:1)." 
Brumbaugh (9:1) states that "the community junior college during 
recent years has been in many respects the most dynamic segment of· 
American higher education." It has been caught in the middle of the· 
drive to increase the educational,level of the population. The four-
year college and the university are not too well equipped to cope with 
the increasing number of students ••• "particularly when so many of 
them [students] lack even the most rudimentary requirements for bac-
calaureate courses (4:2)." The comprehensive two-year college, with 
its willingness to offer courses of less than collegiate level, has 
been cited as the salvation of low-ability students (4:3). 
Brick (8:195) however, points out that ••• "an excellent junior 
college is one which takes students of the most diverse abilities and 
develops their talents, .whatever they may be, to the fullest." No 
institution should be ashamed to serve students of modest academic 
ability (8:195). 
Brumbaugh (9:1) points out that large numbers of community col-
leges have been established recently 
becauseof changing socio~economic conditions, because 
of increased recognition of the distinct place of the 
juriior college in the scheine of higher·education, and 
because of the gradual clarification of the multiple 
functions of the junior college. 
A recent report (20:42) shows that late in 1965 fifty new junior 
colleges, most of them publicly supported institutions, brings to 780 
the total number of two-year institutions now operating in this country. 
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Eighty of these schools are in California. Enrollment figures esti-
mated by the American Association of Junior Colleges is 1.5 million 
students. 
Consand (13) stated that a recent map printed in the New York 
Times showed that there were 19 states where junior college enrollments 
exceeded 15 per cent of the total college enrollment within the state. 
California and Florida lead with percentages of 56.4 and 39 respec-
tively. 
E. T. Dunlap (18) Chancellor of Oklahoma State Regents for Higher 
Education as recently as June 11, 1966, stated "we have found that 67 
per cent of Oklahoma college freshman go to school within 40 miles of 
home as do something like 50 per cent of the sophomores." He also 
stated that 61 per cen~ of the high school graduates go to college--
double the number that went to college in 1954. The Oklahoma college 
enrollment has increased by 58 per cent in .the last five years, with 
indications that by 1975 it will be double the present enrollment (18). 
Junior college expansion in Oklahoma is predicted by Dunlap (18), 
The Oklahoma Regents for Higher Education will recommend an undetermin-
ed number of two-year comprehensive colleges especially for the Tulsa 
and Oklahoma City metropolitan areas when they present their report to 
the state legislature in January, 1967. 
The fact that during the past three years the increase in the 
numbers of junior colleges and corresponding enrollments has moved with 
such speed, there have been many stresses and strains throughout the 
United States with respect to facilities and staffing, Cosand (13) 
believes, however, that those junior colleges and states which still 
limit themselves to the academic program are not growing with the 
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rapidity of the comprehensive institutions. The latter institutions 
offer academic, technical, remedial and community service adult edu-
cation, as well as a strong counseling program. 
Brumbaugh (9:2) summarized basic philosophical assumptions which 
underlie the community junior college movement: 
that every individual should have the opportunity to 
pursue education to the full extent of his ability and 
competence; 
that the two-year community junior college is an effec-
tive and economical means of extending full opportunity 
for education beyond the high school; 
that the two-year community junior college must be multi-
purpose institution if it is to serve its function fully; 
that the community college's specific purposes and pro-
grams must be.determined by the needs of its constituency; 
that financial support for the colleges should be pro-
vided on a predetermined basis by both the community and 
the state; 
that the community junior college should operate under 
local administrative control to afford the necessary 
degree of flexibility but also should be part of a 
coordinated state pattern of higher education estab-
lished and directed by a state agency. 
Another authority, Thorton (52:17) says that the community junior 
college must develop a wide variety of curriculums, "but each must 
combine demanding standards of student achievement with responsible 
and effective guidance and all reasonable fiscal economy." He believes 
that if unnecessary or trivial courses are offered, if students are 
enrolled in such haphazard fashion that they withdraw in great numbers, 
if the standards of instruction are allowed to deteriorate .•• "then 
the community college shall have forfeited its right to a share in the 
achievement of the most majestic educational ideal ever attempted by 
a nation." 
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Coffelt and Hobbs (11:113) indicate that each Oklahoma college is 
unique to some extent; each with its own student "mix," its own faculty 
attitudes and perceptions, and its own purposes and functions. No two 
colleges or universities are enough alike to allow exact comparisons to 
be made. Each college and university should consciously seek to attract 
and retain the kinds of students whom it is best equipped to educate 
and who will best fit into the institutional environment. Likewise, 
parents, counselors, and faculty of high school students, along with 
the prospective college student should examine an institution carefully 
before making a decision to enroll in that institution. They should 
be aware of its standards, its programs, the intellectual and socio-
economic makeup of its student body, the dropout and retention rates. 
The student will then be able to visualize how he fits into the total 
institutional setting. 
Reynolds (46:97) reports that the junior college is completely 
native to the United States which accounts for the fact that junior 
colleges are found in every state except Nevada. The effect of the 
community junior colleges on the local population was reported by 
Bashaw (3:29) that the location of a new public junior college in an 
area results in a significantly greater increase in the enrollment-
population ratios as compared to areas without public junior colleges. 
Also, as was evidenced by a private citizen writing to the editor of 
the Daily Oklahoman recently, that several industries had considered 
coming to her area but after comparing it with areas that had colleges, 
the .industries had selected the college towns. Consideration for their 
managers who would rather be transferred to college towns was the 
reason given. Her conclusion was that before her area could get an 
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industry, it must establish a college. She was also interested in the 
fact that her three young children have access to a "near-by college'' 
when they would reach the college level in their education. 
Related Studies 
Although no publications dealing specifically with the .field of 
home economics in the junior college transfer program have been identi-
fted by the writer, there are some recent relevant studies that may 
prove helpful. The junior college population is made up of a variety 
of students including: high school underachievers who take advantage 
of one more chance to demonstrate their ability to do. satisfactory 
college work; the late deciders about college attendance who have high 
school deficiencies; the immature who are emotionally and intellectually 
unready to enter a four-year college; the insufficiently motivated and 
the uncertain; and the capable students who lack financial backing for 
college attendance away from home or who simply want to atten.d what may 
be a smaller, less formal college for the first two years (33:3). 
Medsker says (38:30) 
the available facts indicate that the average academic 
aptitude level of students entering two-year colleges 
is somewhat below that of those who enter four-year 
colleges. However, there is a wide range of abilities 
among two-year college students, and many of them are 
superior in ability to many in four-year institutions. 
Many plans of higher education now on the state level include pro-
posals for achieving more coordination of higher education and for 
strengthening the two-year colleges. It is the plan to have a low-cost, 
open...:door community college within the reach of nearly all graduates of 
high school by the early 1970's. Planners make the assumption •••• 
that there will continue to be ample opportunity for 
qualified junior college graduates to transfer to four-
year institutions to complete their degree programs and 
that articulation between and among the two types of 
institutions will be easily accomplished (33:2). 
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Bolman (6:20) says in looking at articulation between the two-year 
and four-year institutions .••• "we must keep the student foremost in 
mind, .•. we will ask how collegiate education can conform to the real 
and lasting needs of students." 
In 1951 Bolman (6:20) recognized the problems of articulation and 
transfer when developing the first community college under the auspices 
of the State University of New York. After developing semi-professional 
and liberal arts programs he sent details of them to nearly 500 colleges 
and universities throughout the country to ask which programs might be 
transferable with full credit. All institutions except one, Harvard, ••• 
"were willing, under proper safeguards, to admit transfers from at 
least some of our programs (6:20)," Two years later, Harvard accepted 
the programs. 
Bolman (6:20) also reports that the far west began working on the 
problem of articulation and transfer decades ago. California developed 
•.•• "A solution as wooden and traditionalist as the words 'university 
parallel courses' imply." 
Conant several years ago urged the University of Virginia to re-
spect the two-year college, but no foundation was putting his views 
into the practical and political area(6). Gradually in the South, Mid-
west, and Northeast, the junior colleges multiplied and with them the 
problem of transfer, 
Medsker (38:52) relates that in one sense the task of preparing 
the transfer students is becoming more uniform because of the trend 
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away from specialization and toward a more liberal arts education in 
the lower-division curriculum, Even though this reduces the necessity 
for the two-year college to offer a wide variety of specialized courses, 
the writer has observed that if the student does not have any courses 
in his chosen field, his interests may change, and he may be motivated 
to enter one of the fields required to fulfill his general education 
requirements for his first intended majors. For example, if a home 
economics major does not have a course in home economics during the 
first two years of college work, that major may turn to a new interest, 
due to an inspirational presentation by an outstanding faculty, in one 
of the general education requirement subjects. Experience of the 
writer has been that much of the teaching during the student's freshman 
year is to inspire the student to want to remain in his pre-professional 
work or to choose a professional field. Also, to continue his aspira-
tions toward a baccalaureate degree or the goals that he came to 
college with rather than to drop out because of disinterest. 
Problems pertaining to communication and articulation with four-
year colleges, to requirements for admission to individual courses, 
and to grading standards, arise in connection with the transfer program. 
"They all bear on the record made by students who transfer (38:53)." 
Many educators find it difficult to believe that the junior college 
can effectively prepare students for advanced college work because of 
the highly diversified student body, and, to sufficiently stress 
academic excellence (38:119). 
If the junior college does an acceptable job as an institution 
for transfer preparation, it will be looked to, to accommodate large 
numbers of freshmen and sophomore students. 
If the transfer students do not do well, then either their 
shortcomings in the next institution and the apparent 
reasons for their poor performance must be investigated 
and corrective steps taken, or the junior college should 
not be looked to so extensively as a transfer institu-
tion (38:119)0 
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This belief is verified by Cozine (15:4) in relation to home eco-
nomics. She says, 
the effectiveness of a home economics program is deter-
mined by the quality of the product which results. This 
product in the teaching field would be the accomplishments 
of the students. The progress made by the students would 
be the best evidence to exa~ine to determine the effec-
tiveness of a given program. 
Medsker (38:119) reports numerous stµdies on the performance of 
transfer students in particular institutions have been made •••• 
Bird arrived at general conclusions favorable to the junior 
college transfer •••• Nall in 1958 •••• on the performance of 
junior college transfers to the University of Colorado 
arrived at results less favorable to transfer students 
(38:120)0 
The office of Relations with Schools at the University of Califor-· 
µia has periodically made summary studies of how transfers compare 
with native students. The report results are sent to the junior col-
leges from which transfers come. 
At the time Medsker (38) wrote his The Junior College: Progress 
and Prospect in 1960, no study of transfers had been completed under 
a design in widely scattered four-year colleges and universities known 
to enroll large numbers of transfer students. However, sixteen insti-
tutions agreed to participate in a longitudinal study of two groups of 
students, juniors 1953, those who had taken all their lower division work 
in the institutions and were classified as native students, and those 
who had transferred as juniors with junior standing. The object was to 
compare the two groups on scholarly performance as expressed by a 
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median grade-point average, persistence, and graduation by the end of 
two years following junior classification (38:120). The states in-
valved in the study were California, Georgia, Illinois, Iowa, Kansas, 
Michigan, Mississippi, and Texas. 
The over-all information was both encouraging and discouraging. 
That transfer students earn grades quite comparable to those 
of native students undoubtedly reflects a high quality of 
teaching in the junior college. The comparatively good 
record of transfers in most institutions may also be due to 
the natural selection that. takes place during the .two junior 
college years. The extent to which junior colleges gear 
-their transfer curricula and their teaching methods to needs 
of students who propose to enter certain colleges and uni-
versities is undoubtedly an additional contributor to the 
success of the transfer group (38:135-136). 
In only one group were the transfers and natives matched according 
to ability, previous academic achievement and other factors. The sample, 
at Kansas State College, the transfers did better on all measures than 
the native students. 
Although the transfer students in most institutions earned 
grade-point averages comparable to native students, their 
record in retention and in attainment of baccalaureate 
degrees is poor. The data from several institutions •••• 
show attrition tended to be greater following an increase 
in the grade-point average. This suggests that there are 
other reasons why transfer students (as well as natives) 
drop out of college (38:137). 
Medsker (38:137) goes on to say that the transfer student may 
find it difficult to meet the higher cost in the four~year college. 
The attrition of women is greater than men, probably because women get 
married and often discontinue their college careers in order to go to 
work so their husbands may complete college. It was pointed out that 
junior colleges do not do enough to prepare students for non-academic 
life in the four-year college. Even more serious, four-year colleges 
and particularly the large universities •.••• "do little to orient and 
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assimilate transfer students, Nothing comparable to the program for 
entering freshmen existso No thorough study has been made of the 
reasons for attrition among junior college transfers (38:137)." 
Some factors which influence persistence, attainment of degree, 
length of time required in obtaining the degrees, and academic per-
formance are: some transfer students may not have had certain lower-
division prerequisite ~ourses in their major field; students generally 
have many choices of four-year institutions in which to transfer but 
do not always know well in advance which one they will enter; if the 
student's choice of four-year institution changes, he may not be able 
to meet the requirements of the one he does enter-hence it will take 
longer to attain his baccalaureate degree; careless counseling of the 
two~year college about course requirements in other institutions; if a 
junior college fails to advise students about their ability to pursue 
a baccalaureate degree program; junior colleges that do not have 
rigorous grading standards and study habits for students who plan to 
transfer--thus letting the student have a false impression of his 
ability to compete with students in a four-year institution (38:138). 
Four-year institutions also create obstacles by inflexible lower-
division requirementso Some insist that the junior college offer 
identical or equivalent courses covering the same content and taught 
in the same manner as the four-year collegeo This would be impossible 
for junior colleges to satisfy requirements that differed from several 
four-year institutions. 
A conclusion to be drawn is that one of the great needs in many 
states is closer coordination between two- and four-year colleges. 
Relationships appear to be cordial but to work out complex problems of 
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articulation and to always keep in mind the best interest of the trans-
fer student requires continuous effort (38:139). Subject matter 
teachers and administrators in both types of institutions must have an 
opportunity to share in the solution of the problem. 
Blocker, Plummer, and Richardson (4:285) comment that the time is 
not far off when universities may find that a majority of their upper 
division students come to them from junior colleges, Universities must 
face the responsibility for giving leadership to the "feeder" institu-
tions. "With a few notable exceptions, universities have overlooked 
this responsibility." Today as in the past the transfer program depends 
upon the acceptance of the two-year college credits by four year 
schools (4:4). 
A major national study of the junior college transfer students was 
completed in 1965. It involved 7,243 students from 345 two~year col-
leges who transferred to forty-three four-year colleges and universities 
in ten states as juniors in the fall of 1960 and 3,349 native students 
were chosen as comparison groups (33:8,13). Research undertaken was at 
the request of the Joint Committee on Junior and Senior Colleges of the 
American Association of Junior Colleges, the Association of American 
Colleges, and American Association of Collegiate Registrars and Ad-
mission Officers (32:5), 
The study was financed by two grants from the United States Office 
of Education between 1961 and 1964 (32:5). A grant from the Esso Educa-
tion Foundation made it possible for the American Association of Junior 
Colleges to hold state conferences on the results of these studies and 
the implications of the findings •••• "For admission, counseling, cur-
ricµlum, instruction, and institutional articulation for both two-year 
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and senior institutions (33:vi), 
The states in the study were California, Florida, Georgia, 
Illinois, Kansas, Michigan, New York, Pennsylvania, Texas and Washing-
ton. 
The main objectives of the study were to find out how suc-
cessful the junior college students were in achieving thei,r 
degree goals; how they compared with native students with 
respect to ability, grades, and time needed to earn their 
degrees; what effect institutional factors had on the suc-
cess of the students; and what kinds of transfer policies, 
practices, programs, and machinery for articulation and 
coordination were operating during the period of the 
study (32: 6). 
Major findings which relate to the writer's study were: 
1. Grade-point differentials: Most junior college students ex-
perienced some drop in grades when they transferred. The grades then 
improved to about the level of their junior college grades. 
2, Comparisons with native students: The students who entered 
the universities had more academic aptitude and a greater readiness to 
undertake college work as freshmen than those who entered the junior 
colleges. Although the lower division grades of the native students 
were lower than the transfer students their upper divisional grades 
were significantly higher than the junior college students when in 
direct competitiono The grades of the native students improved steadily 
as they progressed through their four-year programs. 
This pattern was more likely found in the large universities than 
in the teachers' colleges where the native students did not differ 
from the transfers with respect to ability or performance. 
Attrition after transfer: Almost thirty per cent dropped out. 
Only ten per cent of the total transfer group were dismissed for poor 
scholarship. Some type of financial problem was the decision of about 
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forty per cent who withdrew of their own choice. Still others found 
business opportunities more attractive than the baccalaureate degree. 
·About two-thirds of each group (voluntary and those who were dismissed) 
felt that some type of motivational problem was a major factor in their 
dropping out, often disappointment in the four-year institution, their 
instructors and in their major field. 
The economic problems of the transfer appeared at many points in 
initial decision to attend a junior college, their employment while in 
college, and in their attrition. 
Transference of grades: Almost none of the institutions credited 
the transfer students with the grades they earned in junior college, 
either when making decisions about ret.ention when they incurred poor 
grades after transfer or in evaluating them for graduation. 
It seems reasonable to require transfer students to do 
satisfactory work at the institution granting the degree 
but disregard of information about the work done by the 
students in junior college seems an ill-advised loss (32:8). 
Knoell and Medsker (33) have dra'tvll many conclusions and presented 
important implications and recommendations from the extensive study 
that all who work with transfer students would profit in studying them. 
One of these conclusions is that the general public still does not 
fully appreciate the role of the junior college in higher education in 
preparing students for transfer. Every advisor who works with trans-
fer students both in the two-year and the four-year institutions is 
becoming more aware and appreciative of pr?blems facing the transfer 
student. 
One authority, Arny (2:45) believes that if transfer [home 
economics] students and freshmen could be placed in accordance with 
their level of proficiency upon entrance, the following results could 
be anticipated: 
1. More girls who looked forward to home economics 
as a profession would elect homemaking courses in the 
senior high school. 
2. Fewer good students would drop out of the home 
economics curriculum in college, 
3o There would be less difficulty in locating com-
petent home economists for the leadership jobs 
developing in so many areas. 
Arny (2:43-44) goes on to say ••• o 
it would be better to compare scores of transfer students 
on valid and objective tests with thos.e of the students 
who had completed courses in the college to which they 
transfer, or at least to supplement other information 
with test results. 
29 
The writer found very little information pertaining to home eco-
nomics in the junior college. 
Since Oklahoma was not included in the national study just com-
pleted by Knoell and Medsker, a report of the longitudinal study of the 
1962 freshman class in Oklahoma colleges being made by the Oklahoma 
State Regents for Higher Education is advisableo The writer's study 
includes some of the same students who are in the Oklahoma study. 
The study is of 13,276 first time freshmen who enrolled in 32 
Oklahoma colleges and universities in the fall semester of 1962. 
Coffelt and Hobbs (11:11) state that few states have attempted to make 
a study of the retention, transfer and graduation of students in insti-
tutions of higher educationo Therefore, there is very little published 
research on the results available .••• 
students must be followed on a name-by-name basis, and 
women often complicate this game by legally changing 
their names through marriage. Faced with these ••.. 
institutions turn inward when designing research of a 
retention-transfer-graduation nature (11:10). 
This was particularly true of the writer's data collecting especially 
since the greater portion of home economics majors are women. 
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The most pertinent findings from this study which are related to 
the writer's research are as follows: 
Of the students who begin their college careers in Oklahoma insti-
tutions, approximately 7 out of each 100 transfer from the college of 
original registration to another college sometimes before the beginning 
of the sophomore year. Of the students who transfer, the majority 
move "down" from a large institution to a smaller one. Those freshmen 
who transfer out of other colleges into the universities are ge~erally 
students who are both academically and scholastically well-qualified, 
with college grade-point averages between "B" and "C". Although the 
students who transfer out of other institutions into the four-year 
colleges are scholastically below those who transfer into the universi-
ties, they are nevertheless better qualified than those students who 
drop out of the four-year colleges. These lat.ter institutions there-
fore use the drop-out and transfer mechanisms not only to grow in size, 
but also to upgrade themselves scholastically. Only the junior colleges 
drop-out students are better qualified than the ones that they attract 
through transfero On the basis of these data, it could be said that 
the two-year institutions serve a dual function in the state: (1) they 
act as launching pads to send many of their better students on to 
larger and more complex institutions, and (2) they apparently serve a 
recovery function, whereby many of those who have not found a compatible 
enviornment in other institutions may come to make a new start (11:109-
111). 
From information found by Coffelt and Hobbs (11:68-69) concerning 
the fields of study chosen by first time freshmen in 32 Oklahoma col-
leges in 1962, fifty-one state junior college freshmen students chose 
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home economics for a major. Twent y-one of these students matriculated 
at Northeastern Oklahoma A & M College . Th i s home economics enrollment , 
compa ratively speaking, amounted to two an d one- half times more than 
the next highest junior college and was h i gher t han eight of the four-
year state colleges. Oklahoma College f or Women exceeded this number 
of home economics freshmen by t wo students . 
In comparison with the other fields of study chosen, home econom-
ics ranked third at Oklahoma State Universi t y, and fourth at North-
eastern Oklahoma A & M College . The s tudents had selected from 
twenty-three categories . Only engineering and business outranked home 
economics at Oklahoma State Universi t y. Business, engineering, and 
agriculture ranked before home economics a t Northeastern Oklahoma A & M 
College . 
Because the purposes of the state supported j unior colleges of 
Oklahoma are similar in nature, only one wil l be presented in this 
study . A copy of the purposes and objectives of the underlying philos-
ophy of Northeastern Oklahoma Agricultural and Mechanical College, 
Miami, Oklahoma, will be found in Appendix Ao The writer has been a 
faculty member i n the Home Economics Department since 1960 and present l y 
is head of the department o She has been connect ed with and i nt eres ted 
in the college the past eighteen yearso 
Summary 
Education should provide for the individua l t he opportunity t o 
develop the maximum capacity of his potentalities as a membe r of 
society o Intellectual development should not take pl ace apart f rom the 
personal, social, or physical growth . 
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Higher education has the responsibility to give high quality train-
ing to equip students to be responsible so that they can contribute 
intelligently their full share to the democratic processeso 
Home economics is concerned with the problem of organizing and 
managing human material resources so as to deal more effectively with 
changes as a result of modern technology and socio-economic conditions 
at the local, national and international level, as related to home and 
family life. The curriculum of home economics in higher education 
should help the student to change behaviors, acquire the necessary 
knowledge, develop understandings, and acquire the ability in critical 
thinking, creativity, attitudes, interests, appreciation, skills and 
habitso 
The community junior college in the past decade has been the most 
dynamic segment of American higher education. Large numbers (780) of 
junior colleges have been established because of the changing socio-
economic conditions; because of .the recognition in the plan of higher 
education; and because of the gradual clarification of the multiple 
functions of the junior collegeo The prediction is that the expansion 
will continue and the two-year college will be expected to accommodate 
larger numbers of freshmen and sophomore students in the future. 
Articulation and coordination between the junior and senior col-
leges and universities for the transfer student have been and still are 
the problems confronting higher education planners. Three related 
studies--a national, regional, and a state of Oklahoma--were reviewed 
and reported in part in this chaptero The national study which has been 
completed two years aftP.r the writer started her study, had as its 
major aim to improve articulation between two-year and four-year 
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colleges. Valuable data and recommendations furnished by the regional 
study helped to identify areas that needed further study on a national 
basis, and to serve as guidelines for the national research. In 
Oklahoma a six-year study by the Regents of Higher Education is under-
way. This study includes some of the students who are part of the 
writer's study universe. Only a partial report has been released. 
CHAPTER III 
PRESENTATION AND INTERPRETATION OF DATA 
The purpose of this chapter is to sunnnarize and present the find-
ings of this study. The writer believed that an effective comparison 
between the quality of work completed by Junior College Home Economics 
Majors and University Home Economics Majors would provide valuable in-
formation to both junior college and university advisers. As a result 
of this study it was hoped that problems for the transfer student could 
be viewed more easily by the junior college and university advisers; 
problems for the new student at the junior college could be lessened by 
the understanding of existing problems; adjustments could be made 
based on findings of the study on the junior college level to eliminate 
many of the existing problems for the transfer; and that recommenda-
tions might be made based on related studies and the results of this 
investigation that could prove beneficial to those persons concerned 
with transfers. The goal would be to improve articulation and coor"di-
nation for the benefit of home economics majors between the junior 
colleges and the university. 
The major type of data used for analysis in this study was com-
piled from the college transcripts. The hours of work taken and grades 
achieved were studied and calculations mad~. Complete transcripts of 
work taken at the junior college and university were obtained for all 
students. It was not necessary to request transcripts from the .various 
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junior colleges for the transfer students records as the Home Economics 
Division at Oklahoma State University included complete information of 
courses taken\ grades achieved; credits received.and evaluated. This 
information was complete and included in each student's academic file. 
Performance was studied of only the junior college home economics 
students who entered upper division work at Oklahoma State University. 
This performance was compared with that of the native students. 
Seventy-two junior college home economics students met the criter-
ia. This included students who had had two years of lower division 
training at a junior college. Students receiving any training at other 
institutions of higher learning were not included in this study. A 
range of 55 to 67 hours completed was considered as acceptable. At 
first, the study included all junior colleges in Oklahoma. Since only 
four students had transferred from private or municipal two-year col-
leges, it was decided to include only the six state supported junior 
collegeso Over 100 academic folders of junior college transfer students 
were studied before the 72 were found to meet all the specifications 
formulated by the writer, 
To select the comparison group for each year to be studied, the 
Faculty Advisers List was used. Students who had between 55-67 hours 
of work, all completed at Oklahoma State University, were numbered. A 
random sample table was used for the selection. Nearly 100 academic 
folders were studied in this group. Eliminations were made as some 
students had had summer school in other institutions or a semester of 
study elsewhere. Finally, 76 students met the criteria and became 
known as Group I called "native students" or simply "natives". 
Students were divided into four groups namely; Group I, Oklahoma 
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State University; Group II, Northeastern Oklahoma Agricultural and 
Mechanical College transfer students; Group III, transfer students from 
all six state supported junior colleges, namely; Cameron State Agri-
cultural College, Connors State Agricultural College, Eastern Oklahoma 
Agricultural and Mechanical College, Murray State Agricultural College, 
Northern Junior College and Northeastern Oklahoma Agricultural and 
Mechanical College; Group IV, home economics majors who transfer to 
Oklahoma State University from two-year state supported institutions 
exclusive of Northeastern Oklahoma Agricultural and Mechanical College. 
Five academic years were considered: 1960-1961; 1961-1962; 1962-
1963; 1963-1964; 1964-1965. The study included carrying the students 
entering the fall term of 1964 through to graduation in May, 1966. 
In the tables that follow, the groups of home economics majors 
will be identified as Group I, II, III and IV. Compilations and inter-
pretations will be on the basis of the average GPA for each specific 
group. The GPA was obtained by identifying the total number of hours 
credit earned per semest~r, at the time of transferring or the AA equi-
valent for the native student, and at the time of graduation or with-
drawal at the university, and dividing the ~otal grade points earned 
for that specific period by the hours of course work attempted. Grade 
points were computed by multiplying the number of hours for a specific 
course, times the value of one hour of grade as one hour A was given 
four points, B was given three grade points, C was given two points, D 
was given one point and F receives none, 
From a study of the data presented in Table I, it can be seen that 
the AA equivalent GPA of the students in Group I, native students, was 
lower for four of the five years than for the students in Group III and 
TABLE I 
A COMPARISON OF THE GRADE POINT AVERAGES OF TRANSFER WITH NATIVE STUDENTS BY SEllESTERS FOR A FIVE YEAR PERIOD 
1960 1961 1962 1963 1964 
*Group *Group *Group Group Group Group Group Group Group Group Group Group Group Group Group 
I II III I II III I II III I II III I II III 
AA EQUIVALENT 2.689 3.412 3.209 2.886 2.736 2. 775 2.396 3.122 2.876 2.440 2.223 2.688 2.314 3.129 ·2.859 
FIFTH SEMESTER 2.429 2.612 2.484 2.906 1. 684 1. 984 2.497 2.712 2.388 2.554 1.464 2.106 2.500 2.402 2.172 
SIXTH SEMESTER 2.785 2.812 2.670 2.908 2.281 2.191 2.607 2.749 2.522 2.582 1. 729 2.149 2.631 2.671 2.673 
SEVENTH SEMESTER 2.867 2.686 2.624 3.105 2.635 2.700 2.610 2.827 2.739 2.646 2.531 2.517 2.837 2.955 2.787 
EIGHTH SEMESTER 2. 989 3.149 2.900 3.271 3.400 3.107 2. 914 2.921 2.977 2.840 2.366 2.734 2.979 3.388 3.045 
TOTAL CUMULATIVE GPA 
AT GRADUATION OR 
WITHDRAWAL 2.814 3.135 3.105 2.989 2.842 2.706 2.565 2.970 2.910 2.633 2.488 2.757 2.611 3.172 2.954 
* Group I - Oklahoma State University 
Group II - Northeastern Oklahoma A & M College 
Group III - All State Junior Colleges 
Average for all 
Students of the 
Five Year Period 
Group Group Group 
I II III 
2.480 3.017 2.861 
2.559 2.311 2.218 
2.666 2.561 2.471 
2.767 2.796 2.688 
2.959 3.113 2.896 




for three of the years for students in Group II. It is also evident the 
difference between the three groups varied for the four semesters of 
upper division work. The GPA average for Group III was lower for all 
four semesters and for Group II for the fifth and sixth semesters than 
was the GPA for Group I. At the beginning of upper division work Group 
III was higher than Group I by a difference of .381 and at completion 
of the eighth semester the difference had decreased to .265. This was 
likewise true for Group II with the difference decreasing from .537 to 
.379. At the conclusion of the four year program the GPA was higher 
for both transfer groups than it was for the.native students. This 
higher final GPA for the two transfer groups could be accounted, in 
part at least, by the higher GPA transferred from the junior colleges. 
In Figure 1, is presented a graphic comparison of the GPA as 
achieved for the four semesters by the three groups. It is evident 
from this that the students in Group I, native students, gradually im-
proved the GPA over their AA equivalent GPA. In only one semester, the 
fifth semester for the 1960 students, was there a decrease. 
., This consistency of improvement in GPA is not found for the stu-
dents in Group III, transfers from all the junior colleges. The first 
semester at Oklahoma State University, without exception, resulted in 
a reduction of GPA. The average drop for the fifth semester was .643. 
Each semester after the fifth, the GPA increased over the preceding 
semester except for the seventh semester for the 1960 students which 
resulted in a slight reduction. The students in Group II from North-
eastern Oklahoma A & M College experienced comparable difficulty in 
the fifth semester. These transferees then showed a steady increase 
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Figure 1. A Graphic Comparison of Cumulative GPA at Various 
Levels of Groups I, II and III. 
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compared to 2.959 and 2:896 for Oklahoma State University and the 
junior colleges respectively. Thus it can be seen that the GPA for 
all transfer students fell during the first semester after transferring 
and then gradually improved during the other three following semesters. 
It can be concluded that the transfer students from the junior colleges 
used in this study experienced academic difficulty in the initial trans-
fer semester then gradually improved during the remaining semesters. 
Further review of the data in Table I indicates that the Oklahoma State 
University students maintained and improved the AA equivalent GPA for 
all but one semester, that for the 1960 students in the fifth semest~r 









COMPARISON OF THE AA EQUIVALENT GPA OF HOME ECONOMICS 
MAJORS OF GROUPS I, II, III, AND IV 
All Junior (Group III Less 
o.s.u. NEOAMC Colleges Group II) 
Group I Group II Group III Group IV 
2.689 3.412 3.209 3.047 . 
2.886 2.736 2. 775 2. 779 
2.396 3.122 2.876 2.712 
2.440 2.223 2.688 2.804 
2.314 3.129 2.859 2.707 
2.480 3.017 2.861 2. 721 
D~ta in-Table II give a comparison of the AA equivalent GPA by 
years as is also included in Table I, but differs in that Group IV 
transfers are included. The information in this table is used to 
emphasize the difference between Group II, Northeastern Oklahoma A & M 
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College transfers, in performance with that of Group IV, which includes 
transfers from the other five state junior colleges. Group II had a 
higher GPA for three of the five years than did the transfers of the 
other junior colleges, Group IV, and the total cumulative GPA for the 
five year period was higher for Group II. It is also evidenced from 
the comparisons which can be made from the presentation in Table II, 
that not only do transfers enter the upper division with a higher GPA 
than do natives but that there are differences in GPA among the trans-
fer groups. 
Analysis of the data in Table III indicate that the Home Econom-
ics students who enroll at Oklahoma State University and complete their 
first two years do comparable work the fifth semester. Only one year--
1960--did the Oklahoma State University students lower their grade 
point average, and then by only ,260. The other four classes did better 
work as determined by the grade point average. 
Information in Table III illustrates the comparison of the grade 
point average of Home Economics majors of Oklahoma Junior College 
transferees with their first semester grade point average earned at 
Oklahoma State University. This comparison justifies the assumption 
that the fifth semester transfers have a period of adjustment. Each 
of the years (1960-1964) those transfer students from Oklahoma Junior 
Colleges had.a reduction in grade point average. It is also signifi-
cant that in each year there was a decrease in grade point average. 
This is in contrast to the increase made by the Oklahoma State Univer-
sity students. 
A further analysis of data in Table III shows that after the fifth 
semester the Oklahoma Junior College transferees began to improve 
TABLE III 
COMPARISON OF THE AA EQUIVALENT GPA WITH THE GPA FOR THE FIFTH AND EIGHTH SEMESTERS 
AND FINAL GPA OF GROUPS I, II, AND III 
GPA-AA Fifth Semester- ~ighth ~emester Final Cumulative GPA 
Grou_p_ Year Equivalent GPA Difference GPA Difference GPA Difference 
I (Oklahoma State 1960 2.689 2.429 -.260 2.989 +.300 2.814 +.125 
University) 1961 2.886 2.906 +.019 3.271 +.385 2.989 +.103 
76 Students 1962 2.396 2.497 +.101 2.857 +.461 2.385 -.011 
1963 2.440 2.554 +.114 2.840 +.400 2.633 +.193 
1964 2.314 2.500 +:.186 2.979 +.665 2.561 +.247 
Average 2.480 2.559 +.079 2.959 +.479 2.631 +.151 
II (Northeastern 1960 3. 412 _ 2.612 -.80Q 3.149 -.263 3.135 -.277 
' +.664 Oklahoma A & M 1961 2.736 1.684 -1.052 3.400 2.842 +.106 
College) 1962 3.122 2. 712 -.410 2.921 -.210 2.970 -.152 
25 Students 1963 2.223 1.464 -.759 2.366 +.143 2.488 +.265 
1964 3.129 2.402 -.727 3.388 +.259 3.172 +.043 
Average 3.017 2.311 -.706 3.113 +.096 3.010 -.007 
III (All Junior 1960 3.209 2.484 -. 725 2.900 -.309 3.105 -.104 
College Transfers) 1961 2. 775 1.984 -.791 3.107 +.332 2.706 -.069 
72 Students 1962 2.876 2.388 "'.".488 2.977 +.101 2.910 +.034 
1963 2.688 2.106 -.582 2.734 +.046 2.757 +.069 
1964 2.859 2.218 -.641 3.045 +.186 2.954 +.095 





academically as measured by the grade point average. In all years, 
except in 1960, the Junior College transfers' eighth semester academic 
achievements exceeded their AA equivalent as measured by the grade 
point average. Upon completing the eighth semester, the transfers had 
a cumulative grade point average equal to and better than that earned 
in the junior college, with the exception of the years 1960 and 19.61., 
In these years the transfers had a final cumulative grade point average 
of .104 and .069 respectively less than their AA equivalent cumulative 
grade point average. However, the average cumulative grade point 
average at the end of the eighth semester exceeded the AA equivalent 
by .035 grade points. This difference is not significant in itself 
but does demonstrate that the students were able to progress success-
fully. 
Additional analysis of Table III indicates that the transfer from 
Northeastern Oklahoma Agricultural and Mechanical College to Oklahoma 
State University experienced an initial fifth semester difficulty. 
This difficulty is comparable to all junior college transfers but some-
what higher in all years except in 1962. The initial fifth semester 
drop in grade point average is in agreement with the assumption made 
earlier that junior college transfers have difficulty competing, with 
those students who have completed the AA equivalent in the degree 
granting institution. 
The transfers complete their degree requirements with a higher 
cumulative grade point average amounting to .265. At the same time the 
Northeastern Oklahoma A & M College transfers excel the native students 
in this respect by .379 grade points. A part of this difference 
between the natives and transfers is accounted for in the higher AA 
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TABLE IV 
COMPARISON OF GPA RANGE AT AA EQUIVALENT LEVEL - STUDENT TERMINATION 
Students 3.5- 3.0 - 2.5 - 2.0 - Below 
4.0 3.499 2.999 2.499 2.0 Total 
Group I - Natives 
N 4 8 24 27 13 76 
N Graduating 4 8 22 23 6 62 
N GPA Increase 3 6 18 21 9 44 
N GPA Decrease 1 2 4 6 3 16 
N GPA Decrease but above 
Low Point of Range 1 1 5 4 0 11 
N Withdrew 0 0 1 3 6 10 
N Transfer Out 0 0 0 1 1 2 
Still Continuing 0 1 1 0 1 3 
Group III - Transfers 
N 13 20 18 16 5 72 
N Graduating 13 20 15 7 1 56 
N GPA Increase 2 3 2 3 2 12 
N GPA Decrease 11 17 16 12 3 50 
N GPA Decrease but above 
Low Point of Range 5 9 8 7 0 29 
N Withdrew 0 0 3 6 3 12 
N Transfer Out 0 0 0 3 1 4 
equivalent cumulative grade point average of both transfer groups. 
The data in Table III indicates that the GPA difference between'the 
natives and both transfer g:r.oups was less at the end of the eighth 
semester than at the AA equivalent level. 
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In order to determine if any relationship of the grade point level 
and the students' termination existed, a comparison of GPA-range at the 
AA equivalent level was made. In Table IV data show that all students, 
natives and transfers, were graduated who entered the upper division 
with a GPA of 3.0 or more. 
Although a larger number of transfers entered the upper division 
in the 3.5-4.0 GPA range, a greater proportion of native students in 
this range and also in the 3.0-3.499 range raised their GPA by gradu-
ation than did the transfers. There was no significant difference in 
the two groups in the 2.5-2.999 range as to graduation termination, 
but here again, a larger proportion of native students raised their 
GPA. It is also noted that in the GPA range of 2.0-2.499.and the below 
2.0 range, a significantly higher proportion of natives not only raised 
their GPA but a much higher proportion terminated in graduation. 
Termination of studies in home economics due to withdrawal or 
transfer-out was, as would be expected, most common in the lower two 
GPA ranges. Even here, the casulties were higher for the transfers 
than for the native students in the 2.0 to 2.499 range but in the below 
2.0 range, the record of the native group was not as good as it was 
for the transfers. A total of twelve transfers withdrew and four 
transferred-out as compared to ten natives withdrawing and two trans-
ferring out. 
There were no withdrawals or transfer-outs recorded in the two 
GPA ranges above a 3.0. 
Group N. 
Native 
(Group I) 76 
Transfers 
(Group II) 25 
Transfers 
(Group III) 72 
Transfers 
(Group IV) 47 
TABLE V 
COMPARISON OF GROUPS IN CREDIT HOURS 
COMPLETED - PER CENT GRADUATING 
AA Total 
Equivalent Hours N. 
Hours Graduation Graduation 
61.22 128.35 62 
65.04 136 .19 21 
64.88 133.33 56 








Information in Table V verifies the prediction that transfers 
accumulate more academic credit hours by graduation time than dona-
tiveso Part of this difference is accounted for in the additional 
three to four hours accumulated by transfers at the AA equivalent 
level. Eighty-four per cent of the Group II transfers terminated in 
graduation followed by Group I, 81.57 per cent; Group III, 77.777 per 
cent and Group IV, 74.468 per cent. 
The average number of hours that the transfers amassed was higher 
for still another reason. This being due in part to the fact that four 
transfers pursued the double major in Family Relations and Child 
Development with Elementary Education which. required 151 to 156 hours 
for graduation. Three of the four transfers were from Group II which 
also in part accounts for the greater number of hours at graduation by 
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the transfers of Group II. There were no natives in this study seeking 
this same double major. 
TABLE VI 
COMPARISON OF TRANSFER-NATIVE STUDENT ATTRITION 1960-1966 
With- Transfer Per Cent of · Reasons for Withdrawal 
drawals Out Withdrawals or Transfer 




University 76 10 2 15.79 4 2 3 
II 
Northeastern 
Okla. A & M 




Group II 47 9 3 25.53 6 2 1 
Total 148 22 6 18.9 12 4 5 
*Key Reasons for Withdrawal or Intra-College Transfer 
1. Low Grades 
2. Health 
· 3. To get married 
4. Lack.of interest 
Out* 






was 15.79. Reference is made to Table V which points out that 81.57 
per cent of the natives terminated in graduation. (Table IV shows three 
natives still continuing which accounts for the fact that the above 
percentage values do not add up to 100.) 
The data in Table VI reveals that 25.53 per cent of Group IV trans-
fers withdrew or transferred-out as compared to 16 per cent of Group II 
transfers. The average withdrawal or transfer-out of all transfers, 
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totaling 72 in the study, was 22.222 per cent. The comparison answers 
in the affirmative hypothesis number 6 in that the retention is higher 
among the natives. 
Low grades followed by lack of interest, to get married, and 
health in that order were the major reasons given for withdrawal or 
transfer-out. 
TABLE VII 
PROFESSIONAL FIELDS SELECTED BY TRANSFERS 
Majors Selected by Students 1960 1961 1962 1963 1964 Total 
Home Economics Education 5 7 12 7 17 48 
Family Relations and Child 
Development 3 I I I 2 8 
Hotel and Restaurant 
Administration 0 0 2 4 I 7 
Clothing, Textiles and 
Merchandising I 0 I 0 2 4 
Housing and Interior Design 0 0 0 I 2 3 
Food, Nutrition and Institution 
Administration 0 0 0 I I 2 
General 0 0 0 0 0 0 
Total 9 8 16 14 25 72 
Information in Table VII, over a five year period, indicates the 
interest shown in the various professional fields of home economics by 
transfer students. The data points up some differences in the fields 
of study chosen by transfers. It is interesting to note that 48, or 
two-thirds, of the 72 transfers selected the field of home economics 
education. 
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It was noted in the raw data of this study that fifty per cent of 
the majors in Family Relations and Child Development in the transfer 
students worked toward a double major with Elementary Education. 
Summary 
The data presented in this chapter was compiled from complete col-
lege transcript of all students included in this study. The information 
of courses taken, grades achieved, credits received, and evaluated and 
student termination was taken from the academic folders of the students 
in the Division of Home Economics of Oklahoma State University. Grade 
sheets compiled and distributed by the registrar to the division admin-
istrators were used. 
After meeting an identified criteria, 72 junior college home eco-
nomics transfers were selected, and 76 native students were selected 
by random sample. 
The students were studied in four groups namely: Group I -
Oklahoma State University, Group II - Northeastern Oklahoma A & M Col-
lege transfers, Group III - transfers from all state supported Junior 
Colleges, and Group IV - all junior colleges except Northeastern Okla-
homa A & M College. Five full academic years were considered. 
The study revealed that the cumulative grade point average at the 
end of lower di.vision work was higher for students transferring from 
the junior colleges. The academic achievements or grades showed a sig-
nificant drop during their first semester of work in the upper division 
level at the University. Although the native students ranked lower in 
grade point averages at the AA equivalent level, their academic achieve-
ments improved steadily throughout all semesters until graduation. 
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Transfer students grade point average in general showed a definite grad-
ual increase following the fifth semester. Transfer students in Group 
III finished with a higher cumulative grade point average than did the 
native students but did not achieve as high grade point averages in 
any semester of work when compared with natives . On the other hand, 
Group II transfer students surpassed the natives in grade point averages 
in both the seventh and eighth semester. They also had a final cumu-
lative grade point average higher than did the natives. It was found 
that transfer students required a few more hours for graduation than the 
natives. Transfer students also had more hours when transferring at the 
AA equivalent level, 
All students scoring well academically in all groups continued to 
do well and to terminate in graduation. Withdrawals and transfer-outs 
were more common in the lower grade point average ranges. However, 
native students in these ranges had more success in terminating by grad-
uati on. 
The major reason found for withdrawals or transfer-out was low 
grades. This was followed in the order of lack of interest, to get 
married, and health . It was found that more junior college transfers 
tend to select home economics education as their professional major 
than any other field. 
In general, it is felt, based on all data presented that junior 
college transfer students in home economics articulate with apparent 
success in competition with the native students particularly f ollowing 
the end of the fifth semester . 
CHAPTER IV 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Summary and Conclusions 
The study was concerned with the problems junior college transfer 
students in the field of home economics have in maintaining their aca-
demic achievement level after transferring to a four-year college or 
university. 
Secondly, the study was an attempt to find out how the junior col-
lege home economics transfers compare with native students who had all 
of their training in the same four-year institution. 
QUANTITATIVE ANALYSIS 
Hypothesis 1. 
The cumulative grade point average at the end of lower division 
work of those students who transfer from junior colleges will be higher 
than for those students who complete their first two years at the degree 
granting institution. 
This is verified in Table I for all five years covering this study 
with the exception of the year 1961, when native students had a .111 
higher grade point average. The AA equivalent cumulative total of a 




The academic achievement of home economics students transferring 
from junior college will decline, during their first semester after 
transfer, below their cumulative average earned during two years in 
junior college. 
This is shown in the graphic comparison of GPA (Fig. 1). Native 
students raised their AA equivalent .079 in the fifth college semester 
while junior college transfers experienced a drop of .706 grade points 
(Table I). 
Hypothesis 3. 
The academic achievement of the junior college student in home eco-
nomics will improve in successive semesters following the first semester 
after transfer. 
Junior college transfers do less well than native students in 
their first term in the upper division, but the differential between 
the two groups decreases in successive terms. While natives achieved 
a .341 higher five year average cumulative grade point in the fifth 
semester than junior college transfers, this difference declined in 
succession to .195 in the sixth, .079 in the seventh, and .063 in the 
eighth semesters. Native students achieved a .248 higher fifth sem-
ester GPA than the Group II transfers. This difference narrowed to 
.105 in the sixth semester. However, the Group II transfers achieved 
higher averages in the seventh and eighth semesters of .029 and .154 
respectively. 
Hypothesis 4. 
Junior college home economics students often will not perform 
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academically as well as the native student the first semester in the 
upper division, but the differential between the two groups decreases 
in successive semesters. 
This is evidenced by the graphic comparison (Fig. 1), showing a 
steady improvement following the fifth semester. Tables I and III in-
dicate the following improvements in GPA of the transfers by semesters: 
fifth, 2.218; sixth, 2.471; seventh, 2.688; and eighth, 2.896. These 
averages indicate an improvement of .253 of sixth over the fifth semes-
ter's work; .217 gain in seventh over the sixth semester and .208 gain 
in the eighth over the seventh semester. This same improvement in 
successive terms is verified for Group II transfers in Table I. 
Oklahoma junior college transfer home economics students graduatjd with 
a higher cumulative grade point avera~e, (considered of no significance), 
equal to .265. It is noted here that the transfer students' GPA is 
higher at the beginning of the fifth semester. 
Hypothesis 5. 
Junior college transfer home economics majors often require a 
longer time to complete their programs for their baccalaureate degree. 
Transfer students were graduated with an average of 133.33 aca-
demic hours of credit. This compares with native graduates with an 
average of 128.35 academic hours at graduation. Group II transfers 
terminated in graduation with an average of 136.19 academic hours. One 
notation should be made about those students pursuing a double major in 
Family Relations and Child Development, and Elementary Education as the 
academic requirements required are 152 to 156 hours. 
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Hypothesis 6. 
The per cent of junior college transfer home economics majors who 
withdraw tends to be higher than the nativ~ students. 
The per cent of the students in this study terminating with a 
baccalaureate degree ranked as follows: Group I, 81.57; Group II, 
84.0; Group III, 77.777 and Group IV, 74.468. The total number of with-
drawals of the transfers was twelve compared with ten natives. Intra-
college transfers included four transfers as compared to one native. 
Hypothesis 7. 
The major reason for withdrawal among home economics majors is to 
get married and the incidence will be higher among the natives. 
Low grades were found to be the major reason. for withdrawal (Table 
VI) and transfer-out followed by lack of interest, to get married and 
to health. This disproves the hypothesis seven, in that marriage is 
the major reason for withdrawal, however.Table VI does follow the 
hypothesis in that more natives than transfers withdrew to get married. 
Hypothesis 8. 
Junior college transfers tend to select home economics education 
as their professional major more often than any other field. 
The information from data in Table VII indicates that over the 
five year period 66.67 per cent of the transfers selected home econom-
ics education as their professional major. This field was followed by 
family relations and child development of which one-half had a double 
major in elementary education; hotel and restaurant administration; 
clothing, textiles and merchandising; housing and interior design; and 
foods, nutrition and institutional administration followed in that order. 
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The evidence presented shows that the data supported six of the 
hypotheses and rejected one. 
Recommendations 
The problems identified in this study of the State junior college 
home economics transfers, especially those from Northeastern Oklahoma 
Agricultural and Mechanical College, were fewer in number and less in 
degree of intensity than the writer had anticipated. 
This study has revealed that one of the problems junior college 
home economics transfer students experienced in articulation was the 
drop in grades their first term in the university. The following rec-
ommendations could be used for the basis of possible solutions to this 
problem: 
lo Junior college home economics instructors could assess their 
grading system. As enrollments increase, the junior colleges and four-
year institutions could cooperatively strive for comparable grading 
standards. 
2, Evaluation of the lines of communication between the two and 
four-year home economics departments with a possible similarity of 
course content taught, on a state-wide basis might prove beneficial. 
An annual conference of personnel of junior college home economics 
staffs with staff members teaching equivalent courses at the State 
four-year ins.titutions could prove helpfulo 
3. A more thorough guidance program in the junior college to 
prepare the student desiring to transfer to be aware of the changed 
environment. The University might have _an expansion of the present 
orientation program for the transfer students. 
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Another problem revealed by the data in the study was that a higher 
percentage of home economics transfer students withdrew or made an 
intra-college transfer than did the natives. The major reason was 
found to be low grades, followed by lack of interest. Recommendations 
for suggestions that might lead to solutions of this problem are: 
1. Home economics departments in the junior colleges should 
strive to offer a variety of courses and activities to help prepare 
the students for professional training, and courses of the calibre 
necessary for those students who desire to reach baccalaureate goals. 
2. Junior college home economics advisers should be more aware 
of and advise the low achieving student so that he will not be misled 
in the direction of competition in the upper division work. The ad-
visers should try to help the student to select an institution appro-
priate to his ability and prior achievement. 
3. If more information could be made available to the junior 
college home economics departments as a follow-up study of students 
continuing in the upper division program, particularly if the transfer 
students withdrew with failing grades, or made an intra-college trans-
fer, then weaknesses in curriculum during lower division work might be 
identified. 
A third problem as evidenced by the study was identified as home 
economics junior college transfer students amassed more credit hours 
to graduateo Suggestions that might be used to solve this problem are: 
1. Junior college home economics advisers could help the student 
preparing to transfer to se.lect his major field at least by the end of 
his freshman year, Also to select early in the lower division program 
the institution to which he will transfer in order to prevent a lack of 
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needed requirements and prerequisites in the upper division. Improved 
counseling could be most beneficial. 
2. A suggestion made by interviews with students of high academic 
achievement as reported in the national study by Knoell and Medsker 
might prove beneficial for Oklahoma junior colleges to consider. The 
recommendation, that if instruction in the junior colleges be accelerat-
ed, especially during the second year, substantial benefits accruing 
to the students who intend to transfer to major universities could be 
realized. 
The findings, conclusions and recommendations of this study might 
be summarized in this manner: the record of the home economics junior 
college transfer students in this study, on the whole, have academic 
achievements that should improve the image of the state-supported 
junior colleges as institutions capable of preparing those majors for 
upper division work. Ways need to be found to help the public to under-
stand the potential of junior college home economics programs. A sound 
public relations program could prove beneficial. 
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APPENDIX A 
PURPOSE AND OBJECTIVE 
OF 
NORTHEASTERN OKLAHOMA AGRICULTURAL AND MECHANICAL COLLEGE 
MIAMI, OKLAHOMA 
Northeastern Oklahoma Agricultural and Mechanical College is organ-
ized to prepare young people for enriched living and occupational com-
petence and to offer continued cultural or occupational education to 
adults. It aims to help the young students to develop a sound philoso-
phy of life, to cultivate self-reliance and independence, to acquire a 
consciousness of civic responsibilities, and to become vocationally 
competento 
To carry out these plans, two types of curricula are offered. (1) 
The basic curriculum contains the typical freshmen and sophomore courses 
for students who wish to complete four years of college work either in 
general education or in professional or pre-professional training. 
This course enables any student to enter a four-year college or univer-
sity as a junior. (2) The terminal program enables the student who 
desires a two-year college course to secure a cultural and vocational 
education best suited to his needsc The chosen course may lead to the 
Associate of Arts Degree. 
To further the cultural and vocational education of adults of the 
community, the college offers, either with or without credit, a night 
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school program designed to enrich leisure time, to increase efficiency 










LIST OF INSTITUTIONAL ABBREVIATIONS 
AND PARTICIPATING INSTITUTIONS 
University 
Oklahoma State University, Stillwater 
State Junior Colleges 
Cameron State Agricultural College, Lawton 
Connors State Agricultural College, Warner 
Eastern Oklahoma Agricultural and Mechanical College, 
Wilburton 
Murray State Agricultural College, Tishomingo 
Northeastern Oklahoma Agricultural and Mechanical 
College, Miami 
Northern Oklahoma Junior College, Tonkawa 
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